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 SPIRITUAL 
-The ability to be reflective about their own beliefs, religious or 
otherwise, that inform their perspective on life and their interest in 
and respect for different people’s faiths, feelings and values 
-A sense of enjoyment and fascination in learning about themselves, 
others and the world around them 
-Use of imagination and creativity in their learning willingness to 
reflect on their experiences. 

MORAL 
-The ability to recognise the difference between right and wrong 
and to readily apply this understanding in their own lives, 
recognise legal boundaries and, in so doing, respect the civil and 
criminal law of England 
-understanding of the consequences of their behaviour and 
actions 
-interest in investigating and offering reasoned views about 
moral and ethical issues and ability to understand and 
appreciate the viewpoints of others on these issues. 

SOCIAL 
-The use of a range of social skills in different contexts, for 
example working and socialising with other pupils, including those 
from different religious, ethnic and socio-economic backgrounds 
-willingness to participate in a variety of communities and social 
settings, including by volunteering, cooperating well with others 
and being able to resolve conflicts effectively 
-acceptance and engagement with the fundamental British values 
of democracy, the rule of law, individual liberty and mutual 
respect and tolerance of those with different faiths and beliefs; 
they develop and demonstrate skills and attitudes that will allow 
them to participate fully in and contribute positively to life in 
modern Britain. 

CULTURAL 
-The understanding and appreciation of the wide range of cultural 
influences that have shaped their own heritage and those of 
others 
-understanding and appreciation of the range of different cultures 
within school and further afield as an essential element of their 
preparation for life in modern Britain 
-knowledge of Britain’s democratic parliamentary system and its 
central role in shaping our history and values, and in continuing to 
develop Britain 
-willingness to participate in and respond positively to artistic, 
musical, sporting and cultural opportunities 
-interest in exploring, improving understanding of and showing 
respect for different faiths and cultural diversity and the extent to 
which they understand, accept, respect and celebrate diversity, as 
shown by their tolerance and attitudes towards different religious, 
ethnic and socio-economic groups in the local, national and global 
communities. 
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Developing deep thinking and questioning the way in which the 
world works promotes the spiritual growth of students. In 
Maths lessons pupils are always encouraged to delve deeper 
into their understanding of Mathematics and how it relates to 
the world around them. The skills of analysing data are taught 
from Year 7 to enable students to make sense of vast amounts 
of data available in the modern world around them. 
Sequences, patterns, measures and ultimately the entire study 
of Mathematics was created to make more sense of the world 
around us and we enable each of our students to use Maths as 
a tool to explore it more fully.  
• Creativity and imagination are developed through all areas of 
maths in designing and making their own resources such as 
videos, teaching tools, revision aids, posters, slide shows, 
challenging questions etc. In addition, combining mathematics 
and art, pupils can demonstrate their creative talents when 
designing tessellating patterns and shapes whilst 
understanding the mathematical rules as to why they work.  

The moral development of pupils is an important thread 
running through the mathematics syllabus. In all years 
students spend time in lessons using Maths in real life 
contexts, applying and exploring the skills required in 
solving various problems.  
All pupils are made aware of the fact that the choices that 
they make lead to various consequences.  They must then 
make a choice that relates to the result they are looking 
for.  The logical aspect of this relates strongly to the 
right/wrong responses in maths.  
The department follow the school policy for behaviour in 
lessons. 

Problem solving skills and teamwork are fundamental to 
Mathematics, through creative thinking, discussion, 
explaining and presenting ideas. Students are always 
encouraged to develop their Mathematical reasoning skills, 
communicating with others and explaining concepts to each 
other. Self and peer reviewing are very important to enable 
pupils to have an accurate grasp of where they are and how 
they need to improve. Working together in pairs or groups 
and supporting others is a key part of Maths lessons.  
Maths classes have a strong sense of teamwork.  By 
working together and supporting each other, pupils realise 
their own strengths and feel a sense of achievement which 
often boosts confidence.  Over time they become much 
more independent but very supportive of each other. 

Mathematics is a universal language with a myriad of 
cultural inputs throughout the ages. At Admiral Lord Nelson 
School we encourage the teaching of various approaches to 
Mathematics including multiplication methods from around 
the world such as the Egyptian, Russian and Chinese lattice 
method.  We also explore the Mathematics applied in 
different cultures such as Rangoli patterns, Fibonacci 
sequences, tessellations and Islamic geometric patterns. 
The ability to use exchange rates for foreign travel is also an 
important life skill students will learn. 
Introductions to topics within maths often leads to 
discussions about their origins, such as Pythagoras’ 
Theorem from Greece, algebra from the middle East and 
debates as to where Trigonometry was first used.  We try to 
develop an awareness of both the history of maths 
alongside the realisation that many topics that we still learn 
today have travelled across the world and are used 
internationally. 
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Our schemes of learning provide a range of opportunities for 
students to explore their feelings towards a range of issues. 
Students are encouraged to thoughts in a safe environment, 
respecting the views of other students and also reflecting on 
their own feelings. For example, at KS4, students reflect on and 
debate their attitudes towards marriage, using a range of 
fiction and non-fiction texts as a stimulus. There are 
opportunities for students to explore different faiths, for 
example when studying Shakespeare’s ‘The Merchant of 
Venice’ students explore the way the character of Shylock is 
treated and suffers discrimination, because of his Jewish faith. 

Students explore moral issues through activities such as 
Philosophy for Children enquiries, debates, hot-seating 
and other speaking and listening activities, writing 
persuasive articles and narratives that may tackle moral 
issues. For example, at KS3 students explore the 
treatment and attitudes towards childhood throughout 
the ages, drawing on poems by Blake and Plath; explore 
the reasons and effects of war through their reading of 
‘Private Peaceful’ and debate the importance and our 
responsibility towards the environment through the 
reading of non-fiction articles and a range of poetry. 
Students have also had the opportunity to explore moral 
issues through the after-school creative writing club, 
where some children have explored their attitudes 
towards war through poetry and where the Rights of the 
Child have been used as a springboard for writing 
dystopian fiction e.g. what happens when those rights are 
taken away. BBC School news, the media bias. 

Teamwork and use of discussion are intrinsic in English 
lessons, with the use of strategies such as student experts, 
sharing ideas, ‘marketplace’ and ‘carousel’ activities, 
amongst others, which require students to develop their 
social skills. Students have the opportunity to work with a 
wide range of different students within lessons. Students 
are encouraged to build on and respectfully challenge each 
other’s ideas, developing their ability to respond, challenge 
and accept the viewpoints of others. Many aspects of 
society as a whole are explored, for example, when reading 
the novel ‘Holes’ and studying Shakespeare’s ‘The 
Merchant of Venice’, KS3 students explore the British 
justice system and have the opportunity to conduct a ‘mock 
trial’. When studying ‘The Lord of the Flies’, KS4 students 
will explore democracy. BBC School News report, 19th C 
texts, Power of Reading PD Days. 

Through the experience of a wide range of literature 
spanning the last 500 years and cultures around the world, 
students are able to develop their cultural awareness. In 
addition, art and photography are regularly use as stimuli 
for writing pieces. Students explore different cultures 
thorough poetry in KS3. Students have the opportunity to 
further develop culturally through the Creative Writing 
club, opportunities to see practicing authors and poets and 
work with drama groups. 
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Sometimes science and spiritual ideas do cause conflict but in a 
modern society it is important to understand why these 
conflicts arise so we can respect the views of others and move 
forward. 
It is also seen more often that science is able to stand 
alongside the spiritual beliefs of many. This is looked at often 
from a neutral and impartial stand point within science lessons. 
Experiencing awe and wonder 
•         The use of particle accelerators in Physics 
•         The impact of waves (Tsunamis and Earthquakes) in 
Physics 
•         Evolution in Biology 
•         The Big Bang Theory in Physics 
•         The development of the periodic table in Chemistry 
•         The miracle of birth in human biology 
Exploring the values and beliefs of others 
•         The use of stem cells in reproductive research and the 
cure for inherited disease 
•         The moral of blood transfusions for some religious 
groups 
•         Genetically modified crops  
•         The impact of pollution on our planet 
•         The anti-evolution movement (creationism) 
Understanding Human feelings and emotions 
•         The impact of drug misuse  
•         The impact of alcohol on individuals, families and society 
•         Human behaviour and psychology 
Using imagination and creativity in learning. 
•         Students develop speaking skills  
•         Presentation skills 
•         Creative learning tasks school as designing science based 
board games and Joule Island. 
Using descriptive writing to elicit emotion and feelings. 

Our understanding of Science has allowed us to develop 
technology we couldn’t have imagined 50 years ago. Now 
however, we must start deciding if we should we do all 
the scientific activities we are able to or morally should 
we decide not to. This can be as simple as should we test 
medicines for humans that could save lives on animals 
causing them cruelty? It could be as complex as should we 
allow somatic or germ line cell therapy. Moral 
development is a vital part of any scientist’s development. 
Students will need to develop a good understanding of it 
to firstly pass exams which always comprise of ethical 
questions but more importantly to become a good 
rounded scientist. 
Investigating moral values and ethical issues 
•         Human impact upon our planet and environment 
•         Should we colonise Mars? 
•         The ethics of human organ transplantation 
•         The debate on the use of alternative energy forms 
(impact of wind farms or the use of bio fuels) 
•         The safety of nuclear fuels and reactors. 
Recognising right from wrong and applying it: 
•         The use of biotechnology 
•         Farming – are we dependent on monocultures 
•         Deforestation 
•         Animal rights 
Understanding the consequences of their actions  
•         Staff role model the behaviour expected from their 
students 
•         The legal aspects of drug abuse 
•         The growing impact of rising obesity levels in 
Western Society 
•         The use of chemical based fertilisers on land – 
eutrophication. 

Science is changing our society. The life expectancy is 
getting larger, people are driving more efficient cars, more 
and more people are putting solar panels on their rooftops. 
Our society has become dependent on scientific 
developments which we could not have foreseen 50 years 
ago but also our lives are likely to change significantly in the 
future because of our reckless damaging activities to the 
environment as a human society. Students must consider 
their impact on the world around them and start to look at 
what we can do to help the next generation have a 
habitable planet. 
Developing personal qualities and social skills 
•         The use of mobile phones and smart technology 
•         Limestone quarrying 
•         Listening to the viewpoints of different scientific 
groups and politicians 
•         Developing the ability to take a full and active part in 
lessons 
Participating cooperatively and resolving conflict 
•         The nuclear debate pro and cons 
•         Fossil fuels v biofuels 
•         Should we colonise Mars? 
Understanding how communities and societies function 
•         Limestone quarrying 
•         Laws relating to drink driving 
•         The law in UK relating to euthanasia compared to 
European laws 

• How science is portrayed in the media Science in 
the news 

Scientific development comes from all across the world, 
from people of all backgrounds and cultures. Some of 
science’s most important discoveries have come from other 
parts of the world and it’s important for students to 
understand this as many believe that progress comes 
largely from the UK or America. It is also important to 
understand how the different cultures around the world 
can have different impacts on the planet and what impact 
more economically developed countries have on poorer 
areas. This will also be vital into the future as we need to 
monitor the impact of quickly developing cultures around 
the world on our environment. 
Exploring, understanding and respecting diversity 
•         Understanding genetic variation 
•         Plant and animal biodiversity 
•         Classification and ecology  
Participating in and responding to cultural activities 
•         Celebrating Space 
•         Star formation 
•         Big Bang Theory 
•         Changing ideas about the universe 
•         Transplantation  tourism   
Understanding and appreciating personal influences 
Celebrating the role scientists have played in our society. 
For example the influence of:  
•         Newton 
•         Darwin 
•         Mendel 
•         Mendeleev 
•         Galileo 
•         Ptolemy 
•         Copernicus 
•         Curie 
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Spiritual education involves pupils developing a variety of skills, 
which allows the pupils to express their feelings and emotions 
as well as be amazed by what their bodies can achieve. 

Moral education in PE concerns pupils having the 
opportunity to understand how PE can influence their 
healthy living and lifestyle. 
PE highlights the advantages of health and lifestyle 
through team sports and health related fitness. 
Pupils are also able to understand the rules of activities 
and the reasons why they need to abide by them and 
understand what fair play is. 

Social education involves pupils having the opportunity to 
work as a team, as well as reflect on feelings of 
determination and enjoyment. 
Pupils are given the role of a coach or leader to develop 
their social skills in co-operation, communication, 
commitment, loyalty and team work. 

Cultural education in PE means pupils are given the 
opportunity to learn games from different traditions, 
including their own as well being able to appreciate the 
differences between male and female roles within sport. 
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The Spiritual aspect of SMSC is embedded in our lessons, with 
pupils often being given opportunity to reflect on how the 
things they have learnt can affect and influences their own 
lives. At GCSE level pupils are asked for their own opinion in 
their evaluation questions, which we discuss at length in 
lessons. In Key Stage 3 each assessment has an aspect of 
“learning from religion” in it which is about their personal 
reflection on the topic being assessed. Pupils are also given 
opportunity to reflect and explore their own belief. They share 
and document through personal reflection in written work. 

The issues of morality flow throughout our courses. At 
GCSE level the course specifically requires pupils to 
consider the moral issues of the topics that are being 
addressed, such as the role of humans and the 
environment, if abortion and euthanasia are morally 
acceptable and if Capital Punishment is helpful. At Key 
Stage 3 we also look at how moral issues, such as 
suffering are affected by religion. We also review how the 
issues we face today can affect the world tomorrow 
within Personal development units which are embedded 
within this course. 

Within Religious Education and Personal development 
pupils are given the opportunity to develop their social skills 
through debate, speaking and listening, group work and 
using a variety of modern media. We also reflect on issues 
of community cohesion through inter-faith dialogue and the 
affect religion has on individuals. “Philosophy for children” 
approaches are used to promote deeper thinking skills 
through sharing their own views and challenging the views 
of others. 

Religion, Morality and Social skills are underpinned by the 
culture we live in. Within Religious Studies we look at issues 
of how religion is shown in our culture by the media, and 
how religious beliefs affects the culture we live in. We also 
review world faiths and show the importance of the 
influence of culture and religion often go hand in hand 
throughout the world 
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Students are given the chance to learn the number of different 
and similar ways that people have developed to express 
themselves and their ideas. Pupils also look at the simplicity 
and the complexity of these ideas and the ways in which we 
learn and construct our languages. 
Pupils have some opportunity to reflect on religious beliefs and 
practices in different countries when studying the topic of 
“Leisure, Celebrations and Festivals”, many of which are 
religious or religious in origin. Examples studied would include 
“Christmas” and “Eid”. Course content at both KS3 and KS4 
encourages pupils to reflect on aspects of their lives, and on 
the universality of human experience, particularly with 
reference to teenagers. We also aim to include an element of 
‘awe and wonder’ through sharing amazing facts about 
language and languages where relevant in lessons. 

Moral education in Languages concerns pupils using the 
resource of languages they have to make a personal 
response to right and wrong. All languages carry 
messages about every aspect of life including moral 
development and pupils are able to consider other 
peoples’ responses to moral issues. 
Pupils study a unit on Healthy Living and Exercise. This is 
then done as a Controlled Assessment at KS4. At GCSE 
several topics ask pupils to consider points of view on 
topics such as single parent families and divorce. Pupils 
are asked to dismiss stereotypes and reflect more on 
what brings people together rather than separating them. 
Languages are shown to be a way of understanding others 
and offering future opportunities. 

Social education in Languages involves communicating for a 
purpose with people from other cultural and social 
backgrounds. The social element of language learning 
comes both from learning about other societies and 
learning together in the classroom. 
Pupils need to show humility when working in groups and 
compassion when doing Peer Assessment. Pupils work to 
help each other learn and complete tasks such as dialogues. 
From year 7 onwards, the focus on transferable skills and 
the styles of teaching and learning adopted whereby all 
pupils are encouraged to participate individually, in pairs 
and in groups, in an atmosphere of mutual respect which 
helps develop self-confidence and the ability to work 
collaboratively. Pupils have regular opportunities to 
develop their communication and listening skills, working in 
different groupings and the subject teacher ensures that all 
contributions are valued and respected. Across both key 
stages students work collaboratively building their 
teamwork and cooperative skills and ability to problem 
solve with others. Students work in a variety of groupings 
and all students are respectful of others’ opinions as part of 
their success criteria. There is a strong mutual respect 
between students across the department based on a shared 
desire for success. 

Cultural education is achieved through pupils valuing all 
languages and therefore learning to understand and 
respect other people. Pupils are encouraged to reflect 
aspects of their own and other cultural environments. 
Pupils are given opportunities to: work with authentic 
materials from countries where French and German are 
spoken; communicate with native speakers; participate in 
visits abroad; consider their own culture and compare it 
with the cultures of the countries where the target 
language is spoken; recognise cultural attitudes as 
expressed in language and learn the use of social 
conventions; identify with the experiences and perspectives 
of people of these countries. 
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A sense of curiosity is central to the study of History at Admiral 
Lord Nelson School and is strongly encouraged by the staff. 
Lessons are adapted continually according to students’ current 
knowledge and thirst for more. 
Spiritual development is encouraged regularly by providing 
pupils opportunities to appreciate intangible concepts. The 
idea of truth is central to all History lessons that use sources. 
The nature of historical truth based on personal memoir was 
particularly explored following visits to Krakow in Poland 
where we spoke to a Holocaust survivor at the Galicia Museum 
and took in the events and personal stories at Auschwitz. 
Students in Year 8 yearly visit Ypres and the war graves of WWI 
soldiers alongside memorials and the beautiful Tyne Cot Allied 
Cemetery. 
A sense of empathy is consistently extended in lessons. History 
demands an understanding of others, such as that of women 
and soldiers in WW1, those under Nazi occupation and even 
children struggling under the new and emerging Industrial 
revolution. 
Cultural appreciation and understanding is fundamental to 
learning in History across all key stages. Students are presented 
with authentic accounts of cultures as diverse as Ancient Rome 
and Greece, to Russia and Northern Ireland.  
Development and progress is also explored and studied, 
especially in the Year 11 unit covering the History of Medicine 
which considers the role of the Christian Church, the Muslim 
World and Ancient cultures had on the development of 
medicine and treatment. 

History lends itself well to supporting the moral education 
and development of young people. Whole school issues 
such as wearing a poppy for Remembrance Sunday are 
highlighted within history lesson. Students are also 
selected to attend the remembrance service at the 
Guildhall and represent the school. 
Moral questions form a key part of many of the units on 
offer in History. In year 9 the idea of Blame is focused 
upon during our look at who was to blame for The Titanic 
disaster. In year 8 students have to debate whether Louis 
XVI should be executed and come up with arguments for 
and against to support their point.  In GCSE the look at the 
rise of the Nazis and the Holocaust encourage students to 
look at their own moral make up and ask the question 
“How could this have happened?”  This can then tie in 
with PD lessons when looking at the issue with refugees 
and extremism today. 

Social issues and the needs of different groups of people 
are also common themes that are explicitly recognised on a 
regular basis, such as in the study of the Evacuees for GCSE 
Controlled Assessment and the experiences of women in 
Britain during the 19thand 20th centuries covered firstly in 
Year 8 and then extended in GCSE to look at women during 
WWI.  Students’ ability to exercise leadership and 
demonstrate responsibility is promoted through team 
learning activities in many History lessons.  
Sharing understanding, knowledge and ideas is crucial in 
order that students make informed, well-reasoned 
arguments that are based on fact. The teachers regularly 
employ a range of strategies and activities to facilitate 
these discussions and collaborations. In year 7 students visit 
the Weald and Downland Museum to experience for 
themselves what life in different social situations would 
have been like for medieval people, Elizabethans and the 
Victorians. 

 Much of the History curriculum in year 9 and at GCSE 
explicitly teaches students an appreciation of the influences 
that have shaped their own cultural heritage in Britain. The 
two World Wars and the key changes brought about by 
these events are focused upon.  
Through marking each other’s work and delivering 
presentations, students are also introduced to concepts, 
values and events they would never otherwise have 
encountered.  
For example Jack the Ripper, individuals within the 
Industrial Revolution and medicine through time. The 
History curriculum offers students opportunities to express 
their opinions and communicate their knowledge in varied 
ways from Years 7 to 11, including artistic and cultural 
forms. Independent learning includes the research and 
making of a medieval castle and the construction of a WWI 
trench. 
The contribution of different cultures to human 
development and progress is also assessed carefully, 
especially in the Year 11 unit covering the History of 
Medicine which considers the extent of the impact that the 
Christian Church, the Muslim World and Ancient cultures 
had on the development of medicine and treatment. 
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 In Geography, we encourage spiritual development through 
providing opportunities for students to reflect upon the 
landscapes and environments we study within lessons. GCSE 
Geographers undertake a fieldtrip where they are able to 
appreciate the landforms and processes that they have learnt 
about and gain a greater understanding of their formation.     
We encourage geographers to be curious about the world in 
which we live and to ask questions about future events. 
Students question the likelihood of impacts such as global 
temperature change and how we would have to adapt our lives 
to survive. Current events are discussed so that students have 
a greater awareness (e.g. Nepal) 

 Moral questions are present in the majority of topics that 
we study in Geography. They help to form a key part of 
Geographical Issues that are present within the world 
today. Geography students study attempts to reduce their 
population growth through the use of the one child 
policy. Students discuss the successes of this, but also 
question whether it is morally correct and how they 
would feel if they were forced to live under its rules.  
Students discover the ways in which large companies 
target children in poor parts of the world with their 
products and explore the right and wrongs of this 
exploitation. 
In Geography we see it as important that students 
understand the issues faced by people in different parts 
of the world and develop an opinion towards them. 

Social issues and the needs of different groups of people 
are also common themes that are explicitly recognised on a 
regular basis such as the need to create a sustainable 
society.  
Students’ leadership and initiative is developed in their 
GCES Controlled Assessment tasks, which puts the 
emphasis of achievement at their feet and encourages with 
teacher help the commitment to produce excellent pieces 
of work led solely by the students. 
The use of geographical enquiry develops student’s 
independence and resilience. 

Understanding different cultures is a key part of Geography. 
Geography, students explore the concept of migration. 
Lessons are spent discovering why people migrate and why 
this is necessary for refugees. The topics help to give 
students a greater awareness of such a current issue. 
Geography students consider how cultural beliefs have an 
impact on development levels across different countries. 
Residential trip to Italy at GCSE bring many cultural 
opportunities. 
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Students are encouraged to explore their own feelings and to 
find meaning to a wide variety of subject matter and stimulus 
materials. At Key Stage 3 students cover issues such as bullying 
and cyber-bullying, eating disorders, teenage crime, 
homelessness and focus on seeing the issues from a range of 
perspectives to develop their compassion and empathy for 
others. At Key Stage 4 students interrogate and create from a 
wide range of challenging stimulus materials. Issues covered in 
the work from these stimulus force students to interrogate 
their own beliefs and understand other perspectives. For 
example; students with strong anti-war beliefs could be asked 
as part of a hot-seating activity to represent a politician 
campaigning for war. Students complete evaluative reflection 
logs of their work which demonstrates their willingness to 
reflect. Student feedback and lesson observations show 
students enjoyment of the use of imagination and creativity in 
their learning. 

As part of the curriculum students at both key stages are 
regularly given the opportunity and the motivation to 
investigate and offer reasons about moral and ethical 
issues. At Key Stage 3 students study Mark Wheeller’s 
‘Hard to Swallow’ dealing with peer pressure as well as 
eating disorders and mental health. They undergo an 
extensive character development unit of work looking at 
possible motivations for peer pressure and not doing the 
right thing before completing a series of activities 
designed to educate on how to act the right way in 
situations.  This is further developed at Key Stage 4 where 
students’ individual investigative study of characters from 
given circumstances and scripts require them to extend 
their understanding of the circumstances, rights and 
choices of others. We also stage a production each year 
managed by students that is always based around a moral 
issue chosen by the students. In previous years they have 
explore alcohol abuse, peer pressure, bullying, eating 
disorders and car theft. 

Students are encouraged to develop empathy through 
themed collaborative work which requires them to look at a 
variety of different lifestyles and circumstances from a 
range of viewpoints. Students are given opportunity to 
reflect on the perspective of others both through the work 
that they encounter and in the strong teamwork ethos of 
the department. Student groups are alternated regularly to 
ensure all students work with all other students within the 
classes regardless of race, religion, background, gender or 
sexuality. 
Across both key stages students work collaboratively 
building their teamwork and cooperative skills and ability to 
problem solve with others. Students work in a variety of 
groupings and all students are respectful of others’ opinions 
as part of their success criteria. There is a strong mutual 
respect between students across the department based on 
a shared desire for success within drama and beyond. 

Across both key stages students interact with a number of 
poetic and artistic texts to act as stimulus for their work e.g. 
War poetry, work from Carol Ann Duffy. Literary heritage is 
shared through the study of Shakespeare at Key Stage 3. 
Artistic heritage is shared through numerous theatre trips, 
visits and work with professional artists offered across the 
year. 
There is strong participation in school performances from 
pupils across all year groups. Drama clubs run for every year 
group with committed attendance by students to a weekly 
drama club. A large number of Key Stage 4 students 
participate in productions, run their own theatre company 
and take part in a large number of performances that take 
place within the city. 
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Students regularly listen to a variety of recorded music and are 
encouraged to reflect on their own personal tastes and the 
tastes of others. Students will present their own interests in 
music and will learn about the musical interests of other 
students. Students learn about music and musical culture of 
Africa, Asia, South America and the Caribbean. 

Students evaluate their own performance and the 
performance of other students and are encouraged to 
give positive criticism to aid the progress of other 
students.  The importance of peer evaluation and respect 
is emphasized. Students are taught to respect and 
understand the musical ability and progress of their peers. 

Students consistently work in group situations or paired 
work to rehearse, compose and perform. Student leaders 
are encouraged to develop and lead group work especially 
in performance. Students have ownership of their own 
performances and compositions which is respected by their 
peers. Students develop an understanding of the role of 
musicians within a band or ensemble through group work in 
lessons and extra-curricular activities. Students also 
participate in extra curricular activities which support 
charitable organisations and the lives of others less 
fortunate. 

Students develop an awareness of various cultures from 
listening to and performing music from Africa, Asia, South 
America and the Caribbean. Visiting musicians to the school 
give insights into musical cultures through performances 
and workshops. Students study, compose and perform 
using particular scales, chords, rhythms and using particular 
instruments. 
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KS3  
In year 7 students are given the skills to be able to use 
materials and technology confidently in each subject area. 
They are expected to express their own ideas and also express 
themselves creatively. During year 8 students are given more 
choice within the projects to develop more independence. This 
choice includes own artists and designers based on a theme 
and they also get a wider choice of materials. This element of 
choice and independence is expected to develop further in 
year 9.   
KS4   
Students are taught to experiment and trust in their own 
judgements throughout their chosen design subject and 
students are given options of resources and equipment and the 
freedom to use different materials and ingredients together to 
improve their creative responses. Encouraging personal and 
individual responses to the specifications and art projects is 
vital for students to develop understanding. 

RM- 6rs, sustainability, ethical issues regarding design and 
manufacturing 
Food- 6rs, sustainability, ethical issues regarding design 
and manufacturing, consider the moral issues behind food 
production and diet. Is it morally wrong to kill animals for 
food? Should genetically modified foods be available? 
They also consider free range and factory farmed food 
and the moral dilemmas when buying these. 
Art/ textiles/ Graphics- Issues such as graffiti vs 
vandalism, new technology and how it affects art and 
society, commercialism and materialism in the Pop Art 
project. Students are asked to produce art, textiles and 
graphics that show a concept and/or meaning.   
 

Students work is celebrated throughout the school and 
displayed in many areas and also celebrated on our school 
website. Students are expected to have their own views on 
artwork and products that already exist and students are 
expected to have their own opinions on their work and 
others’ work. They give regular peer feedback and 
assessment and learn how this supports their creative 
journey.  
 
Students regularly work with external practitioners to 
inspire students own work and enquiry of a topic. 
Eg. Portsmouth University students come into school and 
provide workshops for year 9, 10 and 11 in graphics, art and 
textiles.  
Students have worked with other schools in the city on a 
Ben Ainsley mural in the city. 
RM and Food learn about society through target markets 
and how it impacts on their brief and to develop their 
specifications. 

KS3 
Students work research a variety of different artists and 
cultures to develop ideas on what is art/ textiles/ Graphics 
and the importance of visual communication. Our SOL 
include researching and looking at work from other cultures 
and in year 7 we provide students with a SOL that is solely 
based on Multiculturalism and food provides a SOL called 
‘Foods from around the world’ in year 8. In many SOL we 
also provide students with local artists and craftspeople and 
use themes such as The Memphis Design Group and 
Contemporary Pop Art to be able to explore more recent 
cultural changes in art and design. We provide all students 
with a trip to a London Gallery/ Museum during KS3 and at 
KS4 students that have opted for Art, Textiles, Graphics and 
RM visit Brighton Pavilion and museum. Other trips and 
workshops out of school that develop student’s cultural 
understanding are provided by the museums at dockyard. 
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 As part of the Digital Communication curriculum students are 
taught to consider and design work that reflects the needs of 
diverse audiences within our community and the wider 
community 
As students develop their skills in a range of software they are 
challenged to work in groups to find solutions whilst 
developing respect for the ideas and opinions of others in their 
team. This is particularly prevalent in the design phase of the 
task. 
In Key Stage three Computing pupils work collaboratively on a 
range of projects, particularly on the ‘My Life Online’ project 
where they have to work together to develop a digital product 
and present their designs to a class of peers. 
In addition students are encouraged to develop their team 
working skills through collaborative work and research. 

Each Computing programme of study developed for every 
Key Stage 3 year group contains a strand of e-safety. 
Students explore the effects of social networking and the 
consequences of cyber bullying, they also consider the 
legal aspects of ICT including the Data Protection Act, 
Computer Misuse Act and Copyright legislation. They 
consider the implications of file sharing and downloading 
illegally and the penalties for engaging in this type of 
activity.  
GCSE Media studies provides opportunities for students 
to explore representations of specific groups in the media 
and analyse the moral implications that the media 
presents. 

As part of the Digital Communication curriculum students 
are continually reflecting on their own lives and the lives of 
others as they look at how their lives are affected by 
technological advances and how the internet shape their 
own values. Students debate and formulate their own set of 
values and beliefs through peer discussion and as they 
share their own experiences.  
In Media Studies students are encouraged to explore 
sexism, racism and discrimination through the controlled 
assignments and the examination topic’s ‘representation’ 
element. Students are encouraged to express their own 
opinions and explore different examples. 
E-safety programme for each year group. 

In computing students explore how developments in 
technology have changed our culture, particularly the rise 
in social networking sites and the ability to communicate 
instantly across National and International borders. 
GCSE Media students analyse how the media has shaped 
specific cultures and which specific medium has most 
impact on a demographics culture and sub-culture. 
Binary code as universal language. 

DA
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Through Dance in both KS3 and KS4 students are continually 
encouraged to be creative and use their imagination. We often 
encourage students to create their own Dance choreography 
using a stimulus that could be as simple as a list of prompting 
words, an era of time, an emotion or a story/theme.  Students 
are assured that there is no right or wrong within these 
challenges and that they are entirely open to their own 
interpretation, allowing them to express their ideas of the 
given theme in their own way. 
At both KS3 and KS4 pupils are continually encouraged to 
reflect on the performance and progress of themselves and 
others. By acting as an audience to others they develop a sense 
of empathy and respect for other people’s feelings, thoughts 
and beliefs.  
Dance is also a subject that creates a sense of enjoyment and 
fascination. Students learn a lot about themselves through 
their expressions in this subject but they also regularly get to 
explore the world around them.  

The nature of this subject means that students are 
regularly working together in groups. Through doing so 
pupils develop a strong understanding of the 
consequences of their actions and how these can impact 
not only on themselves but also others around them. 
There is a strong focus through this subject on a positive 
behaviour for learning including accepting the opinions 
and suggestions of others and working together to 
achieve a high level performance by the set deadline. 
 
Many students also compete and perform regularly for 
school. In doing so they understand the rules that are in 
place and why they are necessary. They are aware that 
they must adhere to these at all times and in doing so 
develop their skills in self-control, self-management and 
also the management of others. 

In Dance are continually encouraged to work with students 
from a variety of different backgrounds. This applies both in 
lessons as well as in extracurricular clubs.  
In addition to this within lessons this year we have had a 
number of strong dance leaders who have taught other 
pupils in school, both peers of their own age and younger 
students, as well as going into local primary schools and 
offering dance workshops. This has therefore resulted in 
pupils working with a wide variety of people from 
numerous different backgrounds and the students have 
been able to plan and deliver these sessions accordingly. 
 
A smaller group of our students have had even more 
performance opportunities including competitions, charity 
performances, Performing Arts evenings, Awards evenings 
and carnivals. 

Through dance at both KS3 and KS4 the students are 
regularly encouraged to appreciate a wide number of 
cultural influences. We also have a particular focus on this 
during the GAMBIA project and on days such as Africa and 
Asia day where we get dance specialists in from various 
backgrounds, for example; Bollywood. 
 
All students across both key stages are always actively 
engaged in their dance lessons showing a willingness to 
participate. Attendance at dance based extracurricular 
clubs, trips and theatre visits is very high across school 
demonstrating further their willingness to participate in and 
explore different artistic and cultural opportunities. 
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Students within Broadside Intervention Provision are offered 
the opportunity to be imaginative and creative in a number of 
ways.  Through our PSHEE, Creativity and Personal 
Development programmes students are encouraged to 
develop important life skills and understanding such as 
personal resilience, meeting challenges and developing 
confidence.   
Students are also encouraged to participate in group 
discussions and engage in tasks based around reflection on 
their own personal views and experiences whilst also 
considering the views of others.  Students are regularly 
challenged to consider wider world views to aid their 
development and understanding in this area. 

Broadside Intervention Provision aims to develop moral 
understanding through significant work around 
understanding the importance of rules, rights and 
responsibilities. 
Students are encouraged to be broad in their thinking and 
develop a strong moral code through understanding of 
personal choice, reward and consequence, and decision 
making.   
Students are also supported to develop self-awareness, 
self-management and control, and empathy skills. 

Within Broadside Intervention Provision students are 
offered varied opportunities to build social skills and 
confidence.  Students work in a variety of groupings across 
both Key Stages where possible, and they are encouraged 
to develop respect for the values and opinions of to others 
as part of their development.   
Development of teamwork and shared responsibility forms 
a key part of success criteria for Broadside Intervention 
students, and this is reflected in our RESPECT expectations 
which underpin our programme.  
Significant work around Social and Emotional support is a 
key part of our offer for all of our Broadside Provision 
students. 
As part of our programme students engage in the Personal 
Development Days in line with the mainstream curriculum 
offer.  These days offer students a variety of experiences 
and encourage personal responsibility and social 
awareness. 

Within our Broadside Intervention Provision students are 
offered a variety of chances to further their cultural 
understanding.  The curriculum offer for our Broadside 
students encompasses a range of historical and cultural 
contexts. 
Students are offered an opportunity to develop cultural 
understanding through issues covered in our PSHEE 
programme within Broadside Intervention, including areas 
such as families, marriage, abortion and human rights.  
There are also opportunities for them to further this work 
in subject studies such as Leisure and Tourism and Religious 
Studies.   
Students are also encouraged to express themselves 
through regular discussion and understanding of local, 
national and international current affairs to further develop 
their cultural awareness. 
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Personal Development is focused upon the development of 
important life skills and understanding such as personal 
resilience, meeting challenges and developing confidence.   
Students are also encouraged to participate in group 
discussions and engage in tasks based around reflection on 
their own personal views and experiences whilst also 
considering the views of others.  Students are regularly 
challenged to consider wider world views to aid their 
development and understanding in this area. 

Personal Development aims to develop moral 
understanding through significant work around 
understanding the importance of rules, rights and 
responsibilities. 
Students are encouraged to be broad in their thinking and 
develop a strong moral code through understanding of 
personal choice, reward and consequence, and decision 
making.   
Students are also supported to develop self-awareness, 
self-management and control, and empathy skills. 

In Personal Development lessons students are offered 
varied opportunities to build social skills and confidence.  
Students work in groups and a whole class to discuss 
relevant topics including Human Rights, Sex and 
relationships, Medical ethics and a unit on Who am I?  
Students explore a range of issues from a number of 
different viewpoints encouraging them to think beyond 
their own experiences. 

An important part of the Personal Development curriculum 
is to encourage students to further their cultural 
understanding and awareness of traditions and experiences 
in other cultures. Students are also encouraged to express 
themselves through regular discussion and understanding 
of local, national and international current affairs to further 
develop their cultural awareness. 
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Core Theme 1: Health and wellbeing.     Students should learn.. Year 7 Year 8 Year 9 Year 10 Year 11 
1.     how to manage transition  Managing Me         

2.     how to maintain physical, mental and emotional health and wellbeing including sexual health*   
Respect 
Yourself       

3.     about parenthood and the consequences of teenage pregnancy    
Respect 
Yourself Parenthood day     

4.     how to assess and manage risks to health and to stay, and keep others, safe   
Respect 
Yourself       

5.     how to identify and access help, advice and support Managing Me Careers Day 
Which way 
now? 

Knife and Gun 
Crime 

 Prep for exams 
day 

6.     how to make informed choices about health and wellbeing matters including drugs, alcohol and tobacco; maintaining a 
balanced diet; physical activity; emotional health and wellbeing and sexual health   Staying safe   Well Being Day 

 Prep for exams 
day 

7.     how to respond in an emergency including administering first aid     Parenthood Day     

8.     the role and influence of the media on lifestyle.     
Looks aren't 
everything     

              
Core Theme 2: Relationships.    Students should learn…. Year 7 Year 8 Year 9 Year 10 Year 11 
1.     how to develop and maintain a variety of healthy relationships  and to develop parenting skills.     Parenthood day     
2.     how to recognise and manage emotions within a range of relationships     Parenthood Day     

3.     how to deal with risky or negative relationships including all forms of bullying (including the distinct challenges posed 
by online bullying) and abuse, sexual and other violence and online encounters  E-safety Staying Safe       
4.     about the concept of consent in a variety of contexts (including in sexual relationships)     RE     
5.     about managing loss including bereavement, separation and divorce     RE     
6.     to respect equality and be a productive member of a diverse community RE RE RE     

        
Show racism the 
Red Card     

7.     how to identify and access appropriate advice and support.     Parenthood Day Sexual health day   
              
Core Theme 3: Living in the wider world: economic wellbeing, citizenship, careers and the world of work.    Students 
should learn… Year 7 Year 8 Year 9 Year 10 Year 11 
1.     about rights and responsibilities as members of diverse communities, as active citizens and participants in the local and 
national economy Managing Me       

Government and 
Politics 

    Equalities Week Equalities Week Equalities Week Equalities Week Equalities Week 
    Prevent Talk Prevent Talk Prevent Talk Prevent Talk Prevent Talk 
2.     how to make informed choices and be enterprising and ambitious The Apprentice Careers day     College Talks 
3.     how to develop employability, team working and leadership skills and develop flexibility and resilience L2L skills Careers Day       

4.     about the economic and business environment  Money,Money, 
Money   Café day     

6. about the democractic system in the UK.      
Core Theme 4: ALNS skills for life and learning.   Students will learn…      

1. how to Peer Assess and use DIRT across  the curriculum.      
2. how to apply a Growth mindest attitude to their learning.      

3. how to work as part of a team in a variety of contexts.      
4. how to contribute to a positive climate for learning      
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SC
HO
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M
BL

IE
S Celebrating together Influence of values on behaviour 

Exploring others points of view 
A shared vision 

Reflection on own beliefs and values 
and those of others 

Celebration on own and others 
religious and cultural traditions 
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 Sense of well-being in a secure and fair 

environment 
learning respect for others and that 
holding values matters 

Recognition of the differences 
between right and wrong 
Behaviour for Learning 
 

Living together in a community 
Fostering positive relationships 
Respect for people and property 

Recognising the culture of their 
school community 
Understanding that communities 
need values and rules to function 

RE
W

AR
D 

SY
ST

EM
 Sense of been appreciated and 

celebrating success 
Positive actions, effort and 
behaviour are rewarded 

Recognising the worth and 
achievement of others 

Reinforcement of the cultural values 
of the community 
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Sense of achievement and enjoyment 
when pursing an interest, talent or 
developing a skill 

Channelling interests, talents or 
skills positively 

Team work, meeting others, working 
with likeminded people 
Duke of Edinburgh 
(see clubs lists for details of all 
opportunities offered) 

Extending interests, talents and 
cultural participation 
Art, Drama, Dance, Music clubs 
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AY

S 

Focused days to develop students PLTS 
Sense of enjoyment and challenge 

Often exploring others points of 
view 
Developing skills and talent 
Making choices 

All PD Days enable students to 
develop group work and team work 
skills 
Collaborative learning 

Performing Arts Day 
Creativity Day 
Asia Day 
All days contain an element of 
cultural exploration 
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Views and rights recognised Making choices 
Commitment 
UNICEF RRSA 
Prefect team 
Anti-Bullying 

Representation and democracy 
British Values 

Belonging 
Being an active part within a 
community 

CI
TI
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 Social skills 
Being a “good citizen” 
Democratic process 
Working together in groups and as 
teams 

Right and wrong 
Actions equal consequences 
Roles and responsibilities 
Care for the environment 

Social skills 
Being a “good citizen” 
Democratic process 
Working together in groups and as 
teams 

Appreciation of environment, art, 
Music, literature, culture 
Aesthetic and creative qualities 
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CO

M
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U
N

IT
Y Being involved, participating 

Charity work 
Fundraising 

Recognition of the needs of others Working together 
Building a team 
Being part of a wider community 

Insight into own culture and the 
culture of others 

G
AM

BI
A 

Being a “good citizen” 
Being involved, participating 
Charity work 
Fundraising 

Often exploring others points of 
view 
Developing skills and talent 
Recognition of the needs of others 
Commitment 
UNICEF RRSA 

Working together 
Building a team 
Being part of a GLOBAL community 
Social skills 
Being a “good citizen” 
 

Deep insight into the culture of 
others 
Developing understanding and 
empathy 

AR
TS

M
AR

K 

Sense of been appreciated and 
celebrating success 
Sense of achievement and enjoyment 
when pursing an interest, talent or 
developing a skill 
Celebrating together 

Developing skills and talent 
 
 
 
 

 

Working together 
Building a team 
Being part of a wider community 

Appreciation of environment, art, 
Music, literature, culture 
Aesthetic and creative qualities 

 

 

 

 

 

 

  


